9] Look 2t your drawing.

ey Yeah. I worked hard en that one.

Q Yeah.

A T did werx on that ones. (Ilnaudikle).

C Is hz = sort of a Introspsctive person?
A YTeah.

) It comes through in the drawing.

v
']
-

intellicent kida that I've ever met.

He’'s extrems=ly intelligent. He's ons of the most

Q T'71 ask you a complex instruclion style gueation

about that. What ars the abilities he’s cevelcped that make

Eim come across as o intellicenl?

iy " Ah, all I know ls whalk Comes across. I

den’t krnow.

It‘s just the little thirgs that I'wve learned about him

(inaudible) like she was one of the cnes that -- like he was

ore of the aones that she talked sbout n the interview like

about his parents work =t the school, like his

mother or




father is the cuidznce counselor and they (inaudikle] NPE
every day together and he likes --

o I know nier NPRE buddy, yeah.

iy End he likes to debzte political cartoons and things
with her and just the things that he says. When they were
deing the country pfﬂject, which has [(inaudible), ke likes -
- wou know his fzvorite movie is Monty Python and the Holw
Grail, and just little --

0 Sc it sounds like his wverbal abilities are well
developead,

L Yes, extremsely.

C Ang also his analytic akilities are well develcped.
Lots of times thcse zre the students that culturally
(inaudible) brilliant. That’s been your expsrience in
school, too.

A Yeah. And I think when I'm drawing (inaudible), he’a
intelligent, but he doesn’t =it around with a bkook at the

time. He goefs off in class, and he's always there with a

Joke and --

2 S0 he has interperscnal intelligence too?

A Yeah.

C Soms of what you’ve picked, that just kind cf jumped
al me, because T krow you’wve worked hard to get to that
point. Ts that what you had marked there? That drawing?
oy Yeah. And (insudible; .

i Tkar e~ 2rm1q =l R D



fi Beczause I feesl like it's like a metanhor of my life

- DT Tt

kind of

) 1TTh-huh.

Fi\ So it’s alwavs been rezlly important. Like T used in
my valedictery speech in high school. Tt's just important.

It's “ust impcrtant.

") Do you fes=l as if you are, as vou're now considering
teaching, iz teaching going tc -- are you -- 1s there a way
that that ferm is playing out in that decision?

Y Ch, no. That’'s Jjust something that important

(inzudible). I‘d like to -- I'd like the message of the

poem that I get from it Lo come across to my studerts

somshow.

o Uh-huh.

i {Inavdible) . You koow what I mean?
C Yeah. I Zo.

it It's ckay to make miastakes.

i 1 do.

End you leckx kack and you're coing to make mistakes

T

and thirngs like that.

Q Where do you see yourself in five yeara at thia
point?

A I con't know whsre 1 see mysslf in twa. I really
don’t know. DProbably -- probably -- probably still

teaching, mwavoes, I think. T don’t know how long I want o

Not -- not real long, (inaudible] but I do want to
it. I know that teaching is

teach.

jurp inte it and see how I like
completely differert from besing Zn school.
Q It i=s.
A Sc --

Q It ‘a. Bnd you have the Robert Frost poem tihers.



C Encuch s=z’d. What are these?
i There are guotes that I cclored. I had alwavs
collected custes, but 1 had them like some of them saved on

comouber and some of chiem on scrapes of paper --

0 Th-huh.

B -- and this is a way for me to just collect tham and
keep them forever.

0 I’z truly & cocmmon plzce bock., That's a classic
common place bock. Favorites?

s I wzs lccking --

C They ' re all favorites. That’s why they are there.

2 Yeah. They're all special in certain ways. Soms of
tham hzve to do with, wvou know, teachineg, and some of them
don’t.  Scome of them have to do with, you know, dreams and,

Just even as z perscn kKind of, and =song lyrica and

vou kiow,

Q -- one of theze dreams and evening yeou out as a

FEY=0OIL Oonas.

Ah, oh, gosh, tThere’'s so many. [ like this one.

b
o

3ilda Radnor.

& I love her,.



Anything else in there that yeou want te point out?
A I‘ve got other thincs in there (inaudible). I cut

things like phrases and adjectives that I thought.

Q Look at —he color.

A Yeah. I wanted to make it coclorful.

Q It has a unity in color, Ltco.

A Yean.  (Inzudible) some of the things that are me,

and some of them they contradict sach other, vou kncw, a

woman and a girl and because I feel that’‘s what T am.

I'm like full o contradiction.

o iz (inzudible) = contradicticn if you don't think

0 E

of it zs the music group.-

i vYeah. Yeah. ° don’'t know.

] Uh-huh.

A and I am an extravert, but I'm alsoc, you know, Tae

dreamer and I don’'t know. And

did the =zame thing in here,



like cn my in=ide story liks things that I don’t like for

necp-e Lo see.

C ITh-huh. That's & nice on=.
o and
0 It's irnteresting that your daydreams, your meaningful

inner life is alsc something that you don‘t like to make

;uh;ic,
. (Tnaudikle) that I love liks books and entertainment
and thingsz, and T wrote all about it over here. I jusb kind

of like writing through my thouchts.

i Itz going to be fun to see what you do 1n your
vigsual argument with the ¢raphic element with that
(iraudible) .

4} nd then there’s liks (inaudibkle) things that T would
like to happen (inaudibles) I dream of, things that I think
about, vou know, relicicn and money and career, being zn
emploves, A fresh start. There’s things that I think about

and T've written {(inaudikle), I think. &And then --

0
Q anythirg about the CGolden Gloyes that maybe right?
A Well, I was crying with Eenee Zelwigger when she won

for best actress, and I -“ust cried in the car becausc she
Was, you know, so excited! She was 3o happy, and I was
liks, ch myv God. I want to 2e that happy. I want tc have

something chat really means that much to me.



9o in your notes that ycu made in clasgs on your
drawing anumber Zour, has vour thinxing changed since then or
are vou still really early in the planning =lzages?

[ =Lill r=ally den’t know what I'm going to do.
o Cicay. That’'s fine. Let’s look at -- let's pub the

pictures out znd talk about it a little bit. The drawings I

should zavy.
My goal for this hour is that cver the course of the
hour it beccmes crvstal clear to you that the content cf

this course is negotizted by beth of us. It's not about me

teaching veu complex instructicns, it’s aboul what we
negotizte together as a satistying ending for you Ior this
work. nnd zlso that the way we neqotiate is through dialog
during the hour, so that’'s my gozl. My task.

T have a few guestions toward that (inaudible). When

[+

veu leck at these drawings, what do you see the teacher is

teaching?

b Cxzay. ©On this one I didn't draw a teacher, because -
0 You said the teacher was cutside the frame.

iy Yeah. Because I was trying to see mysell as the

teacher, which is hard for me to do. I don’'t know why. 1



wa2s trying tc, vou know, likes I'm wateching the students do

that.
] So drawing nunber three is from the wvisual
perspective of Lhe teacher looking at her own classroom, and

that's you in this drawing.

ey Yean.
o] Dkav.
s And this one 1 think that I don‘t know. I think

she’'s mavbe facilitating scoms great work, 1s how I saw her.
Q Un-huh,

I 2nd therr this one, this one I feel like isa what I
taink a teacher shcould bhe, you know.

Q2 Do you disagres with Tom Romano? Do you think.he's
too extreme about how mich of knowledge -- how much cf the
krowledge that comes from a text should a student decide and
how much should ke decidsd by the teacher as sort of
represeatative of literate culture? Do you think he's too

far ouz oo the student centersd sxtreme?

) Ah --

0 When he says I think balance is overrzated?

o, Well, I thirnk thzst he -- I think Lthabt he means wall,
and ae haz a good idea, -1 just den’t think it’; practiczal
enough, wvou know, for the pelitics cof pubklic school.  You

know whzt I mean?

0 Say mors, but T thinkg that I do.




=

2 Like it would bhs -~ likes it would ke wonderful if wse
could live like that, but we can‘t. TLike T conscicuszly know
that me coing in as a first-year tesacher can’'t bs completely

conetructivist arnd let the kids dictats what i3 goirg to

happen in my claszss. Does that make senze’?
] Yezh., And it's interesting that vouw used the word

construativiat, because IYve been working on understand chat

word, aind you remember that T have on here somewhere Lhese
lictle shects with explicit, conceptuzal and exploratory
teaching.

2, Un-huh.

Q2 S0 you're talking sbout on that continuum, wher you
zay constructivist, how much of the explieiz, conceptual,
explors, it vou put exp_ icit on the left, conceptual in the
middle, and sxplcratory on the right, how much of that
continuumn do you mean when you say constructivist?y

A 2h, moslbly exploratory, somewhsre n Delween

conceptual md explaratory.



g
S0 leccking at consgtructivist that way, do you -- do

you think -- let’s scrt of step aside from the politics for
a minute, should an Englishk language arts tezacher bhe 100
percent construcbivist?

A T don't think you can be.

Q Sa what's the -- what’s the place of explicit in a --
if you have an ethical English language arts experience, cne
that for students was really in their best intersst, whaz
would vcou want tc teach explicitly?

A Probahly scmething like grammar is probably something
that T would teach explicitly but not -- like I wouldn’t

say, okay. Now we’'re going to de grammar. 1L would Cry

(inaudible) .

e Sy more,
A ah, T (inaudible) reasding literature and their

history bocks znd things, she’ll point out thinga'sm ghe's
teaching them grammzr.

(0] Th-huh.
) But as zn aside. Tt's like a re-enforcenent of what

they know abcut, you know, colons and gemi-colecns and commaEs

=md thinag= lile that.



2 2o can you give an image for doing that?

L An, I saw here when they were writing dcwn a posm or
message and she writss in complete ssntences,

0 Yezh.

iy And she alwave tells them the punctuaticn is going to

-- that needs to be put in the final messags with all that.

T='s just kind of

o How (inaudible), _et’s say thers's a subordinzate
=lauss, there’'s a cormmas after the subordinate clause. What
would she sav?

A Ah --

Q Ske says, and now we're golng to put ocur comma after
it. Does she say things like that?

a Ho. She says it exactly like they’re supposed to

write it. Like if thev szaid I need to bring my literature

book comma paper comma --
Q Doez she telk about why at that point usually?

Y Soretimes, if it's -- not necessarily with commas or
anything like that, but if tkere’'s like a semi-coclon or a

colon or scmething like that --

A Uh-huh.

2 -- ghe will.

o) What would that sound Like?

A 2h, she weould “ust -- thie is sc¢ hard. She would say

‘ammetkhing like -- she would sav colon, and then she would go




into, croup, we're rezlly learning the colon doess this and
(inaudibles) .

C That's nice.

A -~ this is the time you use it and things lixe that,
and Lhen she’d finish Lhe (inaudible).

Q) Yes.

A

Or even wiaen they‘re taking notes and things like

thzt like from ths projector.

Q0 So remembsr we _earn, that's nice.

A It's kind of like a re-enforcement of what theay
know.

Q Un-huk. Are there sother images that wvou have that

vou can (inzudikle) .

h No. 1t's like sensuf{uverload when you're in there.
You try to remember it all aﬁd it a1l kind of gets jumbled
up in the process,

e} Right. So one thing vou could do, ycu talked

depressed cover sheet for number three thabt you -- the

complex instruction has been a pick for yeou.

N Yeal.
Q Counld you say a little more about that?
b Zh, I think ths more that I‘'wve learned about ib, the

more useful I s=e it becauss at the beginning T dorn't think
I really saw whsrs it could fit --

) Uh-1n




A -- but when I saw thabt I could shape ib Lhe way that

wart to, and I would charge it if T need to, and it'a not

like a straigat recipe where if you lesve cut, you know, cne

tablespeen of butter the whole caxe’s coing to be messed up.

You know what I mean? EBecsuse i1t's not. You have to adapt

it. I think the more that I've lsarned zkout that and the

more that I can ses that, wyvou know, Lhe students are going

te enjoy it because they're doing fun activities but they're
learning at ths same tims.

o Ta-huk. 8o it's really seesing the student

interaction that was key?

A ¥Yeah., Because they do enjoy ik, They love iC.

o 2h

2y For the most part, if vou design it that way. -
.-"".-



0 ghe has said you coms gquite a bit on your cwn time.
) When T was making up for nct coming there. T'd just
go Lo history class, and we would talk abeut it, and she
would point out the things that she really liked from it,
and then we noticed from interacting ths kids the time that
ws have hecausz you do have tims to walk aboul and interact
witl: the kida in the class. We all three noticed that they
have problems with words, znd thal things that she tcld me
that she liked in the book had to do with words and they’re
zlwavs asking what this word msans and what will be a better
word for this and we wanted them to werk with words, to be
more descrintive and to just know more about words.

G So you want tc take that experience that you havs
woerking with aer and maks it your cwn practice, which is to
lock at their writing, and then pick what your big idez for
vour unit might be --

oy Weaealh 0 o ==




2 -- bacs=d on your knowledgs of yvour students’ writing
in a writing workshop.

A veah. Hecause T don’t think I could sver be the xind
of teacher Lhat doss that exact same thing every vear for
every group of students, because I don’c think thac’a fair
to the students becauss every grcoup of students is going to
be differsnt, =znd you have to -- T don’'t knew, just maybe
because I like change.

0 Tr-huh.

n T fesl like I can be adaptable, and I don't have to

plan the whole semester before it atarts. Yeou know? The

kind of --

0 Oh, I do.

A -- roll with the punches, vou kEnow?

o) Teak. Yezah.

A Itz harc to do.

Q vean. And 1 also Lhink you‘re going to -- I think

vou're going Lo find that cne of the parté of teaching you
enjoy the most is the design part of the work.

z I probably will.

0 and zo for some pecple thab’s onercus, but I think
you're going to find that. --

Yeah.

e

-- you're going to love it. 2o orobably L was goirg

L

to zsk vou what are the teachers teaching in this complex

iretruction unibs . Pub o vou reallwv can't sav DeEcauss - -




A Eight.

2 -- of the experience vou had that yeu just described.
2o I'm not sure it makes sense Satening to you for yeou to
stick with just a drawing of complex instruction beczuse you
would be sort of pulling cut of the air what vyeou could, anc
vou ceculd, a8 you pointed cut, you could put che whole
infrastructure in the drawing scmelhcw as a way of reviewing,
vou know, what are the essentially elements of thzs, wiaica
recally have to do with delegating authority, ({(inaudible]

roles, task design, what makes it suitable task and status

problens.

iy Uh-huh.

Q and making sure that, you know, as you said, taking
thiz another step. This ons is more specified, cuite =z bit

more specified thar this cne. You have delegation oZ
autherity threough rolas.  You have delegation of authority
through norms reprezented. I think yeoun have multiple media,
at least the beginnings of multiple media, s=o you have the
heginning of :EpresenzaLim; of the tzsk. So vou could
detail it cut mors how vou’re going to represent individual
and groun scccuntability. How are you are going Lo
repregent conceptual (inaudible) . You could draw your own
ard just maks it almest a heurisgtic for yeoursslf In terms cf
keeping the drawing as a review and a2 reminder of the -- hut

vou do want to mzke sure that you ircorporate them, zan

akbatract lewvel, and you could add repressntaticn as status




(imaudible) . Put what people are doing, what people are
saving. You could bring in the tezacher’sa thinking toward
{imaudibl=) --

Pay veah. 1 wrote dewsl lots of things that I want to do
on my own like, you know, make comverszation, Lhe things that
T don't think abcut when [ ait down to draw it.

Q Uh-huh.

i So !{inaudiple) conversation finaudible) , vou know,
may I find incompelLent, you know, all ciffsrent things on
the walls like (Inaudible).

o would ycu -- does the idea appeal to you of doing it
next week waile you are teaching and using some of thoee

imagess?

2 veah. Yeah. I probsbly --

o Sc¢ that there is some --

A -- ‘ot down things Lhat T want to --

o Some unit content that you can represent - -

A Uh-huah.

o -- rather than trving to -- I do think it's sort ol

ailly to say, oh, I'm going toc figurs out what my students
are going to be like and figure cut another cnnce?t. You
can, vou know, use it as, all righkt, what migat another

concept ne and do it Chat way.

Eaw de literacure and writing f£it teogeslher for you as

an “nglish teacher?




den't -- I can’t zeparvate them, bscause I think to

L

e a writer you have to bs 2 reader and to ke, vou know, =2
goocd reader is going te be a writer teo, I think. So 1
think they kind of fit tagether.

] How have vou reacted to what you'wve see in Ma. Eea's

claszz az far as reading and writing?
pa Like Mecnday they -- they're working on their fourth
guarter wriling -- their writing portfolic, and they have a
list of things that they have o include, and Lhey were
learning sbout myths on that dzy. They had learnad aboub
legends and things like that last week, and they were
learning about myths.

They all got cut the literature oook and, you xnow,
they read che myth together, and at the same Lime they would
write down new words that they didn‘t know, and they'a
discuss them. And sco it was like a hig lesson that was --
it was about reading, and it was zbout writing, and i1t was
about vocabulary, and it was about everything at once.

W 2nd then did they all write? They didn't all write
myths at that point, right?

z ¥Mo. They have a choice of what, you know, iI vou
want —o -- i7 you choose o write a myth instezd of a
l=zgend, and there was another -~ fabls. v¥cu have Lo write

ons of those: a legend, tsble or myth., If you co choose to

dc a myth, this is what it looks like. This is whkat an old




myth lcoks like, mut somstimes it’'s mors fun te make up your
characters, and gods and coddesses --

Uh-kuh.

)

L -- and vou don't have to use these characters.
was rea_ly telling them, you know, maks up your owr, you
know.

] and what kind of talking and working tcgether coszs on
about that writing that you’ve cs=n?

A Well, (inaudibles) like Thursday, l1ike Lheir whole
writing thing= I think wa=z due, their whole thing, sc
they*1l kind of learn about the different genress, and they

have th=2ir own —ime to write, and then st the zeginning of =

writer’s workshop they’ll have a discussion, but not all the

atudents have to be iInvelved in the discussion. It's not
like = mandatory thing.

o ILt's volunteers.

iy Right. TIt's wvolunteers where people read zloud,
octher atudents will help them and --

o Do thay the group typically what kind of feedback
they want? |

A Socretimes, yeah. You know, I‘m having trouble with a

tranaition here, can vou -help me? Or things like that.
G are there cther kinds of comments the students have

Tearned to maks in that discussion to shape the [eedback?

n They'1ll szy things like I den‘t -- I'm not happy with
this part of my writing or this part of my writing. Are
or -- you know, they’'ll

there any suggestions that you have

de it as a2 whole class. They'll do it in pairs and small

groups and just like a fres kind cf feeling.




